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We are what we repeatedly do.  Excellence, then, is not an act, but a habit.  Aristotle

For years legal educators have been trying to develop ethical behavior in their business students, but surveys and media reports indicate that it’s not working.
  In general ethical misconduct in U.S. business is very high, higher than it was before the Enron scandal and the enactment of Sarbanes-Oxley.  Employees are fearful of reporting ethical misconduct that they observe; they are skeptical that it will make a difference and about one in eight has experienced retaliation for bring attention to wrongdoing.  Only approximately 9% of U.S. companies are described as having strong ethical cultures, a decline since 2005.


The headline “Billionaire arrested in record insider trading case,”
 is just one of the many recent examples of unethical behavior by business executives.   Raj Rajaratnam, one of America’s wealthiest men,
 was one of the original six corporate executives and hedge fund managers who were arrested in an insider trading case that reaped more than $20 million in illegal profits.   Wiretaps and informants wearing hidden microphones were used by federal investigators to ensnare the executives.  Rajaratnam, a portfolio manager for Galleon Group and a partner in Galleon Management, was accused of conspiring with five others to trade securities based on inside information about publicly traded companies including Google, Advanced Micro Devices and IBM.  In a separate civil suit filed by the Securities and Exchange Commission, Rajaratnam was accused of being “not a master of the universe, but rather a master of the Rolodex.  He cultivated a network of high-ranking corporate executives and insiders, and then tapped into this ring to obtain confidential details about quarterly earnings and takeover activity.”
   Former employees reported that Galleon Group pushed its traders so hard to obtain market information that those who failed were berated or pushed out.
   For the purpose of this paper it is relevant to note that Rajaratnam was a graduate of the University of Pennsylvania’s Wharton School of Business, one of the U.S. business schools recognized and respected for its program in business ethics.
  


Also charged were Danielle Chiesi and Mark Kurland, employed by New Castle, the equity hedge fund group of Bear Stearns Asset Management Inc., Robert Moffat, senior vice president and executive at IBM Corp.’s Systems and Technology Group, Anil Kumar, a director at McKinsey and Co. Inc., a global management consulting firm, and Rajiv Goel, a director of strategic investment at Intel Capital, the investment arm of Intel Corp.  


Danielle Chiesi, described as a blonde, blue-eyed former teenage beauty queen, apparently used her sexuality to build sources at male dominated technology companies.
  Reportedly she wore short skirts and low cut tops when she went barhopping with business colleagues.
  She built an extensive list of contacts that worked at technology companies and “charmed” information out of them in hotel bars and on dance floors.  A female executive commented, “It amazes me that grown, wealthy, successful, hardworking men fell for that.”
  Kurland, Chiesi’s boss at New Castle, seemed to approve of her activities.  In a wiretapped phone conversation he said, “This is what I think you should do more of, what you’re doing more of now. “
   


Robert Moffat is charged with leaking information about the earnings of IBM and Sun Microsystems Inc. and a restructuring of Advanced Micro Devices Inc to Danielle Chiesi.
  In a taped phone call with Chiesi he discussed a tentative and secret agreement by AMD to spin off its manufacturing operations to the Abu Dhabi government.
  In turn, Chiesi discussed Moffat’s information with Rajaratnam, reporting, “He’s a huge coup for me, having him at IBM.”
 Employed by IBM for 31 years, Moffat headed the personal computer division until it was sold and then became the senior vice president in charge of overseeing the mainframe, server and storage-device business.  Before he was arrested he was one of the people being considered for the IBM CEO position.
  A former colleague described Moffat, “This guy is the most honest, hardest-working IBMer, true-blue worker you will ever meet in your life.  I don’t know how he got tangled up in this mess.”
   

Reasons for the Malfeasance


One can only speculate why these wealthy and powerful business executives chose to engage in white collar crime.  None of them has pled ignorance of what is legal or ethical to defend their actions.  In fact Danielle Chiesi was quoted, “I’m dead if this leaks.  I really am…and my career is over.”
  The common denominator is that all of those charged lacked the moral character to resist temptation.  


In another recent Wall Street scandal, Bernard Madoff pled guilty to choreographing a $50 billion Ponzi scheme.  Sometimes described as an “affable, charismatic man who moved comfortably among power brokers on Wall Street and in Washington,”
 he was also compared to serial criminals.   A former FBI agent noted that Madoff appears to share many of the destructive traits typically seen in psychopaths,   “Some of the characteristics you see in psychopaths are lying, manipulation, the ability to deceive, feeling of grandiosity and callousness toward their victims.”
  Mr. Madoff may have stolen just for the fun of it. In his defense Madoff did say, “By and large the industry is honest.  I got myself in a terrible situation, it’s just a nightmare.  The thing I feel worst about besides the people losing money is that I set the industry back.  It’s a tragedy, it’s a nightmare.”


If most unethical business executive are psychopaths, then business school are ill equipped to attempt to develop ethical behavior in their students.  However, they may be able to influence the behavior of those who make serious mistakes, but are not classified as psychopaths.  Many people acquire bad habits during challenging phases of their lives or when they have underlying emotional problems.  


When asked why successful executives risk their reputations and careers by sharing confidential company information, some speculate that one of the possible motivations is ego gratification.
  Brian Bruce,  a professor at the Cox School of Business at Southern Methodist University, speculates, “Some of these guys just like to hold court.  You have these people who are calling you and paying a lot of attention to you, and you have to have something to say, or you don’t hold court very long….  No matter how big you are , when people call you up and flatter you, it is very hard not to become engaged.”
  Michael Perino, a law professor at St. John’s University, adds “Sometimes, people think there is a very low probability that they’ll be caught.  Sometimes, it’s a matter of prestige, showing you’re someone who knows what’s going on.”
  The exchange of confidential information may be the result of hubris or may be the illusion of invincibility.   “Unfortunately, confidence and talent frequently combine to produce hubris and an inability to recognize one’s bounds.”
  


Hubris or arrogance may be the explanation for the behavior of  some of  the defendants in the Galleon Group scandal.  It seems reasonable to attribute it to Rajaratnam, but other temptations may have caused the downfall of other players.  There is also some evidence of other character flaws or inability to resist various temptations.  For example, greed may have been a motivating factor for Chiesi. It appears that she lived beyond her means and needed the cash.  She owned over $10,000 on her apartment in New York and the IRS had a lien on it for over $60,000 for unpaid taxes.
  Moffat, and others who succumbed to Chiesi’s charms, have had a vulnerability to sexual temptations.  


In a most recent scandal, Tiger Woods explained why he transgressed:

I stopped living by the core values that I was taught to believe in. I knew my actions were wrong, but I convinced myself that normal rules didn't apply. I never thought about who I was hurting. Instead, I thought only about myself. I ran straight through the boundaries that a married couple should live by. I thought I could get away with whatever I wanted to. I felt that I had worked hard my entire life and deserved to enjoy all the temptations around me. I felt I was entitled. Thanks to money and fame, I didn't have to go far to find them.

I was wrong. I was foolish. I don't get to play by different rules. The same boundaries that apply to everyone apply to me. I brought this shame on myself. I hurt my wife, my kids, my mother, my wife's family, my friends, my foundation, and kids all around the world who admired me.

I.  Current Practices in U.S. Business Schools


“Fact is, so deep and widespread are the problems afflicting management education that people have come to believe that business schools are harmful to society, fostering self-interested, unethical, and even illegal behavior by their graduates.”
  

The Legal Environment of Business Coverage


Various approaches have been taken by business law professors and textbook authors to motivate and educate business students.  Usually the focus is on the philosophical with little coverage of social science or psychological perspectives.  The apparent goal is to educate students about ethics in the abstract, not to impact ethical behaviors.  Legal environment of business textbooks generally discuss ethical theories, corporate social responsibility, ethical dilemmas, ethical problem solving, and corporate codes of conduct.
 

Foundational Business Ethics Courses


Many business schools have required stand-alone courses in business ethics.  Although the courses take different approaches, the content remains similar.  One text focuses on the stakeholder management approach.
  Following the standard definition of business ethics and review of ethical principles, the text then focuses on the corporation’s relationship with various stakeholders – external, internal, consumers, environment, employees, and the global market.  A small section of the text is devoted to values-based moral leadership.  Another well-established text organizes its coverage into four parts:  An Overview of Business Ethics, Ethical Issues and the Institutionalization of Business Ethics, The Decision Making Process, and Implementing Business Ethics in a Global Economy.
  Part of one chapter is devoted to ethical leadership.  


One business ethics text starts by offering practical strategies for promoting ethical behavior.
  It is notable because it attempts to address issues about individuals’ principles and ethical misconduct.  Rather than take a philosophical view, as most of the other business ethics texts, it addresses ethics as it relates to psychology.  In the first chapter the text begins by suggesting conceptual and practical tools for managing ethics.
  The second chapter examines the motivations behind being ethical.  Following a discussion of common ethical problems, the book then gives a concise and informative overview of the topics that most texts and courses entirely concentrate on. describing various ethical theories and an ethical decision making model.  The valuable addition to standard business ethics coverage is the use of a psychological approach.
  It discusses individual differences, cognitive barriers to good ethical judgment, and the impact of emotions on ethical decision making.  An entire chapter is dedicated to managing for ethical conduct.
  The value of the text lies in its pragmatic approach; instead of teaching about business ethics it attempts analyze behavior, both ethical and unethical, by analyzing the factors that create the behavior.    

A second text
 also offers a unique approach by emphasizing individual virtue and values more than corporate social responsibility.  An example in the first unit illustrates the impact of an individual ethical philosophy.
  According to the text, Hank Greenberg, the former CEO of AIG, for years had no moral qualms about exploiting loopholes in the system to obtain his goals.     Although the text does include the usual topics of the role of business in society, social responsibility, environmental issues advertising, etc.,  it also includes topics that consider the psychology and behavior of individuals including  individual values and rights in relations to the business organization and personal ambition and hubris.

Introductory Philosophy Courses


Many business schools require students to take introductory classes in philosophy.  They are designed for those with little or no background in the formal study of philosophy and examine many of the major issues and questions that philosophers have raised in the past 2500 years.  The nature of ethics and ethical theories are viewed through the lens of moral issues that students confront toady.
  They consider the nature of knowledge, the objectivity or relativity of truth, human nature, the nature of the Self, the nature of justice and goodness.  Philosophy classes also strive to develop the intellectual skills of the students.  The ethical theories are illustrated by application to a variety of issues, environmental, biotech, poverty and hunger, euthanasia, sexuality, punishment, and war, but unfortunately little attention is given to issues that are commonly faced by business executives.  


The topics currently covered in most business ethics courses are interesting and valuable to the well educated person, but are not directly instrumental in developing and maintaining ethical conduct in business.  A focus on values-based leadership . . . has not been central to management education.
  If business schools wish to regain the trust of society, they need to show that they value what society values.

II. Can We Teach Ethics?


“Can we teach ethics?”  The answer is controversial, at least partially dependant on the definition of ethics.    When the focus is on teaching or developing morals, many scholars say that we can’t and shouldn’t teach ethics.  Many argue that by the time students are of university age, they have already solidified their concepts of right and wrong from their families, churches, schools and employers.  It is believed that individuals’ concepts of right and wrong are established by age ten.
   

Avoiding Moral Development Content


Thomas I. White, a leading authority on character development, asserts that the teaching focus should be on ethical reasoning, not on moral development of the individual.
  The concern is that specific values and virtues will be taught that promote a particular belief or philosophy.  It is speculated that students might see the teaching as a violation of their cultural background or privacy.  Supporters of this view assert that teaching corporate values and ethical codes is the correct approach; students should only be taught the intellectual skills to address ethical dilemmas, not the creation or development of their personal values.
  It should be clearly noted that no business ethics professor has advocated, nor are they likely to advocate, that their courses do, or should, support a set of rules from a single perspective or declare that there is only one right answer to an ethical dilemma.
  Nor do they promise to produce a superior way of thinking.  


In accord with the premise that basic moral capacities “cannot be altered in adults to any great extent,”
 David L. Perry agrees that ethics cannot be taught.  “Fortunately, 99.99% of businesspeople already have a conscience, and don’t need to have one implanted (as if that were possible).”
  However he believes that ethical reasoning and imagination can be sharpened and enhanced, so corporate ethics programs are worthwhile.  Since applying basic ethical principles in the workplace is sometimes difficult, ethics training can provide a useful forum for achieving consensus on resolutions to ethical issues.  A potentially greater benefit of a corporate ethics program is making ethics an acceptable subject of discussion in the workplace.
   

Evaluating the Business Ethics Impact


Twenty-five years after ethics started taking its place in the business school curriculum, a panel of scholars met to debate and discuss the question, “Has business ethics teaching and research had any discernible impact on business practice in the US and around the world?”
  The four panel participants were Manuel Velasquez, Dirksen Professor of Business Ethics at Santa Clara University, R. Edward Freeman, Olsson Professor of Business Administration, University of Virginia Darden Graduate School of Business Administration, Mary Gentile, Consultant, Initiative for Social Innovation Through Business of the Aspen Institute and co-author of the book Can Ethics Be Taught?, and David Friedman, Professor of Law, Santa Clara University.  


Velasquez said that the cynical answer to the question is “no” when one considers all the recent corporate financial fraud.  However, he points out that the companies who have been cited for fraudulent activity, even though they are “large, prominent, and well-known, “are only a tiny fraction of a percent of the companies operating in the US.
  In addition Velasquez points out that those who have had the benefit of ethics training are just coming of age in business.  Only recently have they gained positions of power in their companies.  Also Velasquez notes that business has cleaned up its act in areas such as environment, race relations, and consumer relations, areas where unethical behavior was once so blatant and common.   In summary he states:

We’ve made, then, two kinds of differences.  First, we have helped to develop a generation of younger managers for whom ethics is a legitimate consideration in business.  And, second, we have helped to lessen the frequency of unethical behavior in areas where once it was common.
  


Freeman was quite harsh in answering the question, “Has 25 years of teaching and research in business ethics as an academic field had mush of an impact on business?  His answer is “no, or perhaps hell no.”
   
The role of business ethics in business schools has been for the most part teaching stuff that nobody else wanted to do, or teaching stuff that the people in philosophy departments wouldn’t come down from their lofty perches to actually deal with in the real world.  That pains me to say as a philosopher.

Freeman argues that value creation in trade is the topic that should be discussed; ethical theory has a paucity of concern with business.


Gentile cited a survey of MBA students at 13 graduates schools of  business designed to assess whether or not business education made a difference in their view of the world and responsibilities of business and business leaders.
  From the study it was concluded that MBA programs do affect student values; student priorities shifted from customer needs to product quality and shareholder values as their highest priorities.   Although Gentile did not say that the MBA students were actually becoming less ethical, she did say, “The bad news was that the students were moving in a direction that was not likely to help them address the kinds of conflicts that the press, or own faculty, and the general public are raising today.”


Friedman, the law professor, is not a business ethics teacher, but he did express some reservations about teaching business ethics.  First, he believes it is essential to distinguish between teaching societal norms and teaching the difference between right and wrong.
  Societal norms create the rules that must be followed if a person is to be trusted and respected in a particular society.  There certainly is value in teaching norms, but it shouldn’t be confused with teaching values.  In contrast to societal norms, after several thousand years of discussion about moral philosophy, no one has determined the absolute truth.  In Friedman’s opinion a person who purports to teach the moral truth is either mistaken or fraudulent.
  What Friedman does support is an agnostic approach in which the professor presents a lot of moral philosophies along with information and ideas student can use to think through right and wrong for themselves.
  
Students’ Perspectives 

A survey of 418 students currently enrolled in classes of Legal Environment of Business  course were asked to share their opinions about the business schools’ efforts to teach business ethics. 
  The students responding were primarily business majors of traditionally university ages, 18 -30.   Approximately an equal number of males and females completed the survey.  Students overwhelmingly agreed that business ethics (moral principles) can be taught at colleges and universities.  The majority also agreed that to help students develop and maintain ethical conduct it is beneficial to study:


 ethical theories such as ethical relativism, situational ethics, utilitarianism, 
deontological 
theories and virtue ethics.   

corporate social responsibility and codes of corporate conduct.

decision making models that incorporate ethical considerations.

the ethical habits of business executives who are widely trusted and respected.

the ethical habits of business executives who are white collar criminals.
They also agreed that to help students develop and maintain ethical conduct it is beneficial to do projects designed to clarify and prioritize personal values and to create personal codes of ethical conduct.  


In general the students believe that most people are inherently good and want to behave ethically and that most people engage in unethical conduct because they can’t resist the temptation for short term gratification.  Students strongly agreed that engaging in unethical conduct negatively affects others’ trust and respect, but were not as convinced that engaging in unethical conduct negatively affects self respect.  
III. An Alternate Approach


As discussed above, most business ethics professors concentrate on teaching about ethics using a philosophical approach; they support students learning about terminology and studying ethical theories and corporate codes.  However, the problem remains:  having business students learn about ethics is not likely to result in the development of ethical conduct.  


This paper argues that additional components of ethical education need to be incorporated in order to impact the behaviors of business students and graduates.  Business executives don’t commit unethical and illegal actions because they don’t understand ethics; they transgress because they can’t avoid temptation.    Most professionals likely start their careers with the long term goal of gaining the trust and respect of society and their colleagues; they don’t plan to become cheats and criminals.  The real issue is their inability to resist behaviors that satisfy short term gratification, i.e., money and power.   


Business students need more guidance in developing personal codes of conduct and strengthening their self-discipline to resist the temptation of easy money, power and sexual gratification.   An emphasis should be placed on virtue ethics where students are encouraged to development positive character traits such as justice and honesty.  To positively affect their ethical behavior as business executives, students should be encouraged to develop virtues, mental habits that will last through out life.  Behavior modification techniques similar to those used in programs designed to help people lose weight and control addictions might be incorporated to help students avoid undesirable ethical conduct.


A four pronged approach would (1) motivate students to develop personal codes of conduct, (2) personalize moral development, (3) clarify and prioritize personal values, and (4) develop behavioral modification techniques to aid students when they are tempted to act outside their personal codes.  

Motivate


Storytelling is a powerful way to motivate.  Stories about highly respected and trusted individuals can make the benefits of ethical conduct very real while stories about the consequences for white collar criminals are shocking.  Business students need to hear stories from both perspectives.  Fictional stories and poetry are also valuable tools to inspire and illustrate the benefits of self respect.  

Personalize


Ethical theories can be presented as choices for today’s business leaders, not just philosophical abstracts.  Students can be encouraged to approximately place themselves in established moral philosophies, according to their ethical beliefs.  

Clarify and Prioritize


Students can be encouraged to reflect on and prioritize their personal values.  They need to develop an awareness of how their prioritization of values compares with those of their family, friends, and business colleagues.  There is a critical need to “move students to greater self-awareness by encouraging personal reflection and values clarification on individual, organizational, and societal levels.”
  “Business schools can regain society’s trust by emphasizing values as much as they do analytics.”


“Moral education – the training of the heart and mind toward the good- . . . must provide training in good habits.”
  Ideally, students would have learned moral literacy from their parents, churches, and schools as children.  But, if that hasn’t happened, or if university students need a refresher course, ethics classes need to discuss traits of character.  Graduates of business schools need to know “what virtues look like, what they are in practice, how to recognize them, and how they work.”
  A suggested list of virtues might include self-discipline, compassion, responsibility, friendship, work, courage, perseverance, honesty, loyalty, and faith.


It is not suggested that professors or texts should preach correct answers on current and controversial issues such as nuclear war, abortion, creationism, or euthanasia.  It must be recognized and emphasized that, “People of good character are not all going to come down on the same side of difficult political and social issues.
  Instead, if business ethics classes increase students’ moral literacy they will be better equipped than morally illiterate people to reach reasoned and ethically defensible positions on controversial issues.

Modify 


When the students are more accomplished in recognizing appropriate virtues, then they need to train themselves to establish and maintain good habits.  A recent news article noted, “Every week there are new scandals featuring people who simply do not know how to act.”
  The author advocated the creation of Dignity Codes similar to the one created by George Washington, that “were designed to improve inner morals by shaping the outward man.”
  


Last, business ethics classes need to address the reasons why individuals behave in ways that they personally classify as wrong.  Practice in the skills of analyzing ethical situations must continue to be emphasized.  Also, behavior modification techniques can be introduced as ways to resist short term gratification in order to experience the long term benefits of self respect.   

IV. Class Projects and Exercises


A  number of class projects and exercises designed to motivate students to reflect on their values, to create personal codes of conduct, and to help them modify behaviors that encourage ethical conduct are suggested.

Motivate


To motivate students to develop their personal codes and to act with integrity it may be beneficial for them to review and examine the profiles of people around the world who have been trusted, respected, and honored.   They could personally select individuals who they admire and can identify with or the professor could assign individuals to study to illustrate particular habits.  


George Washington is a potential candidate; when he was a young man he created a list of 110 “Rules of Civility and Decent Behavior in Company and Conversation.” 
 Although some of his rules were just etiquette tips, others were designed to avoid acting out of self-interest, rash, fury, and politics.   His dignity code was based on the same principles as the U.S. Constitution, that “human beings are flawed creatures who live in constant peril of falling into disasters caused by their own passions”
  Systems, both personal and institutional, have to be created to balance and restrain desires that would lead people to act outside their integrity.  Historian Gordon Woods wrote, “Washington became a great man and was acclaimed as a classical hero because of the way he conducted himself during times of temptation.  It was his moral character that set him off from other men.”


Another possible candidate for study is the late Walter Cronkite.  Upon his death he was repeatedly cited as the most trusted man in America.
  Some people indicated that he earned trust for the way he told the truth, even when it was difficult, and “solidly backed his correspondents and producers, defending them vigorously in  coverage of difficult stories such as the Vietnam War and the Watergate crimes.”
  Others cited him for seeming “so grown up . . . a pillar of maturity, reliability, and unemotional accountability.”
  Apparently he was not a person corrupted by gaining power.  “Non-threatening and, it seemed, untempted by vanity, his prevailing affect was of seriousness and humility.”
  


Unfortunately, it is too easy to identify bad role models.  In addition to those discussed in the introduction to this paper, business scandals in the U.S. are being reported almost weekly.  Two of them, Bernard Madoff and Tiger Woods seemed to be more shocking than the others, possibly because they were perceived as being so trustworthy.  Even the regulators viewed Madoff as a good friend and a trustworthy advisor.  Woods was thought to be a notably clean-liver, a wonderful role model for children and other athletes. In his statement of apology he acknowledged that, in addition to his family, he let down a lot of other people, his fans, his sponsors, his employees, his business partners, his foundation, and the young students he was helping.  He attributed his transgressions to not living his faith.  

People probably don't realize it, but I was raised a Buddhist, and I actively practiced my faith from childhood until I drifted away from it in recent years. Buddhism teaches that a craving for things outside ourselves causes an unhappy and pointless search for security. It teaches me to stop following every impulse and to learn restraint. Obviously I lost track of what I was taught.


Stories are a wonderful way to engage the attention of almost everyone, regardless of age.   In The Book of Virtues, William Bennett has gathered hundreds of stories that will help readers understand and develop character.
   Stories and poems come from the Bible, from American history, Greek mythology, philosophy, fiction, and fairy tales.  The book is divided into ten virtues:   self-discipline, compassion, responsibility, friendship, work, courage, perseverance, honesty, loyalty, and faith.  Each section begins with less sophisticated stories and poems for younger and less mature minds.  It ends with more intricate stories that challenge the educated adult mind.  Both virtues and vices are included to engage minds and illustrate principles. 
  
These lines, from a poem by Edgar Guest, illustrate possibly the best motivation for students to develop personal codes of dignity and to strive to live with integrity.  

I have to live with myself, and so

I want to be fit for myself to know.

One message consistently comes from reading personal profiles and fictional stories:  the loss of self respect is a stiff price to pay for the short-term gratifications received.  Hindsight indicates that distrust, humiliation, embarrassment, and possibly prison time, are expensive consequences for short-lived enjoyment of power, influence, money, sex, and other thrills.  In contrast, research indicates that people who act ethically are happier than those who do not.
  Studies suggest that people are “evolutionarily designed to derive pleasure from receiving the approval of others and from doing the right thing.”
  When individuals act consistently with societal norms, brain scans indicate that the primary reward centers in the brain are activated.  In addition to the reward of happiness, people with a strong moral sense also become more prosperous than others.
  


And a last piece of motivational good news is that self-control is catching.
  A University of Georgia psychologist has found that self-control, or the lack of it, can spread socially.  Those who observe self-restraint in others are more likely to engage in self-restraint themselves.  “Picking social influences that are positive can improve your self-control and by exhibiting self-control you’re helping others around you do the same.” 

Personalize


Previously in this paper it is argued that learning about ethical theories alone, won’t do much to develop ethical behavior.  Students need to connect with the material, to understand how these theories and personal values impact their lives.  


One exercise may help students develop a personal involvement, and connection to, a discussion of ethical theories.  (This exercise is illustrated in Appendix B.)  On a piece of paper ask the students to draw a graph.  On the Y axis ask them to write the word “Relative” at the top of the line and “Absolute” at the bottom.  Following discussion of hypotheticals, ask them to indicate their personal preference by making a dot on the Y axis.  They will be approximately indicating their level of relativism/absolutism.  Ask them not to place their mark at the exact half-way point.  (At this time, and several times during the exercise, assure the students that whatever they indicate is private.  They will not be asked to share their information with the professor or the class unless they choose.) On the X axis ask the students to write the word “Pragmatic” on the left side of the line and “Idealistic” on the right end of the line.  Again, following discussion of those two words, as them to place a mark on the line indicating where they see themselves at this time.  Third, ask them to extend both marks until their lines intersect.  When they have made their mark on the graph, ask them to divide the graph into four equal quadrants.  Mark the upper left quadrant “I Ethical Relativism”; mark the lower left “II Utilitarianism”; mark the upper right “III Situational Ethics”; and mark the lower right hand “IV Deontology”.  When you then discuss these theories, the students pay closer attention because they have identified themselves with one of them.  If students want to identify themselves with particular quadrants, it is interesting to have all the people from one quadrant sit together to analyze an ethical dilemma.  It is interesting to note how quickly they come to an agreement.  Then form groups of students who represent all four quadrants and present a second hypothetical.  Usually it takes much longer for students to agree, if they ever do.   This exercise may help students (1) reflect upon and clarify their own patterns of thinking, (2) identify with established ethical theories, and (3) compare their theories with those held by colleagues, friends, and family.     


Ethics at Work:  Fire in a Dark World by George Manning and Kent Curtis is an excellent text that includes many exercises than can be used to help students personalize moral codes.
  In addition to the exercises, the book also includes interesting and clear discussions of moral dilemma, level of morality, ethics and work, and dynamics of ethical choices.  Each section also readings, cases, and other recommended resources.  


Only a few examples will be included to illustrate the potential implementation of the text in the classroom.  One is an exercise that invites students to reflect on what is personally real, true, and valuable.
  The authors of the text encourage students to construct a Philosopher’s Pie by answering the three questions.  They explain that the question “What is real?”  (discussed by philosophers Interested in metaphysics) relates to fundament beliefs about the origin and nature of the universe and about humanity’s place in it.
   Students would consider their beliefs about creationism and evolution.  The epistemological question “What is true?” focuses on beliefs about knowledge and truth.  To answer this question students would reflect on whether their views are based on religious faith or scientific reason.
  “What is valuable?” (axiology) would also be considered based on a religious or secular orientation.  For example, students may have values based on the Ten Commandments or may make decisions based on values such as life, liberty, and happiness.
 


Another exercise asks students to compose personal obituary notices for themselves.
  The directions ask participants to consider their own deaths and what they would like their obituaries to say.  Some specific questions:  Who would you list as survivors; What was your principal endeavor at the time of death; Who will miss and remember you; In what areas did you make contributions; What did you hope for and want to do; and What were you proud of?      

Clarify and Prioritize


Three more exercises from Manning and Curtis can help students clarify and prioritize their personal values.  The first, Personal Values - What is Important to You? asks twenty multiple-choice questions with six potential answer.
  An example is:

2.  Which of the following qualities is most descriptive of you?

A. religious


B. unselfish


C. artistic


D. persuasive


E. practical


F. intelligent


Students are asked to assign the number six to the answer they prefer the most and number all the alternatives, assigned the number one to the alternative they prefer the least.  When students have completed all twenty questions they place their responses in a specially designed chart and add the totals of the columns.  The authors of the text assert that the resulting graph of responses will allow students to assess their personal value orientation as theoretical, economic, aesthetic, social, political, or religious.
  A short description of each personal value followings the assessment and the authors present a chart, Different Personal Values of Different People, in Rank Order.
  The priority averages of twelve groups are compared by gender.  College students are compared as:
Business Students (Male)


Business Students (Female)
1. Economic




1. Aesthetic

2. Political




2. Political

3. Theoretical




3. Economic

4. Social




4. Religious

5. Religious




5. Theoretical

6. Aesthetic




6. Social

College Students



College Students

All Majors (Male)



All Majors (Female)
1. Political




1. Aesthetic

2. Theoretical




2. Religious

3. Economic




3. Social

4. Religious




4. Political

5. Social




5. Economic

6. Aesthetic




6. Theoretical

Although it must be recognized that whenever we categorize people we diminish their individual differences, the information is interesting in terms of what it tells us about groups.  It is interesting in that it offers opportunities to reflect on what types of people may chose one course of study over another.  


Another exercise may provide insight into value compatibility between colleagues, friends, and family.  Twenty-one values are described by the text authors and placed in twenty-one groups of five values.
  Exercise participants are asked to prioritize the values by marking the most important as five, the least important as one.  The values included in the exercise are aesthetic values, achievement, helpfulness, human relationships, independence, leadership, leisure, love, material wealth, naturalness, order, physical health, physical pleasure, power, privacy, recognition, religious faith, responsibility, security self-expression, and truth.
    When partners have completed the exercise they can use scoring charts to determine the compatibility of their values.  


The last exercise to be discussed, The Values Auction, has been a favorite of students.  Each student is given ten tokens (worth $100 each) to buy and own the values auctioned.
   A copy of this exercise has been included as Appendix C.

Modify


Here’s the tough part – assuming that business students and executives have formulated personal codes of conduct, how do they resist the temptation of short term gratification and live with integrity?  All people experience temptations to do things that are not in their long-term self interest, but people in business may be particular vulnerable.  If they are successful in their chosen profession they have probably also cumulated money and power.  It seems to be true – power does corrupt.  Two suggestions may assist those who are most at risk.  First, they need to have a checklist for decision-making that includes ethical considerations.  Second, they may need additional psychological oriented help similar to that used by others with destructive additions.   


Many models for ethical decision making have been suggested by business ethicists.  One of the simplest is the WPH.
  It suggests that the decision maker first consider the W – who will be affected by the decision.  Who are the stakeholders?  A more complicated model, The Seven Step Method for Analyzing Ethical Situations was created for Arthur Anderson and Company.
   The checklist is comprised of seven questions:
1.  The Facts?

2.  The Ethical Issue?

3.  The Alternatives?

4.  The Stakeholders?

5.  The Ethics of the Alternatives?

6.  The Practical Constraints?

7.  Actions to Take

One of the benefits of using such a list is that it insures complete consideration of all the relevant issues.  It sets up a procedure to increase compliance with decision-making that insures rationality and respect for all those impacted.  It also helps to clarify difficulties and disagreement.  By faithfully following all the steps, the decision-maker can more clearly analyze the problems.  It is easier to determine if difficulties and disagreements are based on facts or ethical opinions.  Those who use the seven step method are cautioned not to just run through the steps one time in chronological order; the method is designed to be dialectical.  Although a decision maker may start in a logical order it is important to back up and jump around the steps are new information or perspectives are uncovered.  Every step can, and should, be revised before the process is complete.


The second suggestion to help business students and executives maintain integrity is to encourage them to use behavioral modification techniques as modeled by self help groups such as Alcoholics Anonymous or Weight Watchers.   If bad decisions are made because of addictions, then business professionals need to recognize and account for their particular additions.  


The best known behavior modification program designed to help people resist addictions is Alcoholics Anonymous (AA).  Although in 1939 it originally only addressed the needs of alcoholics, it has since expanded to address many other addictions such as overeating and gambling.   The twelve step program of recovery
 is summarized and paraphrased as follows.  According to AA, people seeking to modify destructive addictive behavior must:
1.  Admit that they are powerless over their addictions - that their lives have become     unmanageable.  

2.  Come to believe that a power greater than themselves can restore them to sanity.

3.  Make a decision to turn their will and their lives over to the care of God, as they understand Him.

4.  Make a searching and fearless moral inventory of themselves.

5.  Admit to God, to themselves, and to another human being the exact nature of their wrongs.

6.  Be entirely ready to have God remove all the defects of character.

7.  Humbly ask Him to remove all their shortcomings.

8.  Make a list of all persons they have harmed, and become willing to make amends to them all.

9.  Make direct amends to such people wherever possible, except when to do so would injure them or others.

10.  Continue to take personal inventory and when they are wrong promptly admit it.

11.  Seek through prayer and meditation to improve their conscious contact with God, as they understand Him, praying only for knowledge of his will for them and the power to carry that out.

12.  Having had a spiritual awakening as the result of these steps, try to carry the message to other addictive personalities, and to practice these principles in all their affairs. 


Although he didn’t directly state it, Tiger Woods suggested that he was in a recovery program similar to Alcoholics Anonymous.  


It's hard to admit that I need help, but I do. For 45 days from the end of December to early 
February, I was in inpatient therapy receiving guidance for the issues I'm facing. I have a 
long way to go. But I've taken my first steps in the right direction.

I've had a lot of time to think about what I've done. My failures have made me look at myself in a way I never wanted to before. It's now up to me to make amends, and that starts by never repeating the mistakes I've made. It's up to me to start living a life of integrity.


In contrast to the spiritual approach of Alcoholics Anonymous, Weight Watchers (WW) emphasizes the psychological.  New members receive booklets every week; one of the booklets is entitled “What’s Your Style?  It encourages participants to determine their dieting personality profiles.  Following six self analysis questions, members calculate their scores to determine their profiles, dedicated, adaptor, or individualist.  The dedicated member is one who is most comfortable following rules and regulations.  Self-discipline will work for awhile, but over controlling may lead to boredom or feeling of guilt with failure.  The adaptor is described as a middle-ground person who likes some guidance, but enjoys freedom to make decisions also.  The potential dangers are that adaptors are more likely to be inconsistent, too flexible and careless about creating and maintaining good habits.  The individualist has the advantage of enjoying more choices and experimenting, but also has more risk by not liking to follow rules or planning ahead to avoid irresistible temptations.   The self analysis necessary to create a personality profile may be a technique that a business student or executive could use to maintain ethical habits.


In addition to the personality profiles, WW also suggests Tools for Living.  Seven tools are suggested for members to know what they want, how to get what they want, and how to stay motivated.  1.  Winning Outcomes is essentially the same as the power of positive thinking.  Goals should be stated in the positive, be specific, within the individual’s control, and a good fit with the individual’s life.  2.  Empowering Beliefs are more similar to faith, than to the mental commitment called for in number one.  Members must believe that their goals are desirable and worth the sacrifice needed to obtain them.  Also they need to believe that they deserve the goals and are capable of obtaining them.   3.  Storyboarding is planning specific steps using visual aids.  4.   Mental Rehearsing is the practice of using imagination to help visualize how the member will handle potentially difficult situations.  5.  Anchoring is a technique designed to help a people tap into their mental reserves and resources to resist temptations.  Members are encouraged to tap into memories of times they were strong   and successful.  They then use a gesture or an item as an anchor to help them recreate positive responses.  6.  Reframing allows individuals to view their actions in a different way by identify the reasons behind particular behaviors.   For example, if people eat to relieve stress then they need to identify alternative behaviors that will also accomplish that result.  7.  Motivating strategies are used to recall the positive feelings that come with success.  Imagining those feelings again can help with feelings of discouragement.  All of these tools are designed to help people resist harmful temptations; it seems logical that they may also assist those who are tempted to act unethically.
V. Conclusion

If one is to believe what the media reports, unethical behavior is prominent in U.S. business practice.  For several decades society has been looking to business schools to play a major part in solving the problems.  In response the schools have created classes in business ethics and attempted to incorporate ethics into the business curriculum.  The course, and the texts used, have 
utilized a philosophical approach, concentrating  on teaching about ethics .  They provide information and discussion about ethical terminology, theories, corporate social responsibility and corporate ethical codes.  However, the problem remains:  having business students learn about ethics has apparently not greatly impacted their development of ethical conduct.  

This paper suggests an alternate approach.  Instead of teaching about ethics, it may be beneficial to attempt to connect with students in a more personal way using social science and psychological tools.  The suggested approach incorporate four parts:  (1) motivate students to develop personal codes of conduct, (2) personalize moral development, (3) clarify and prioritize personal values, and (4) develop behavioral modification techniques to aid students when they are tempted to act outside their personal codes.  Behavioral modification techniques based on the twelve step programs designed to avoid addictive behavior or those used in weight loss programs could be utilized to help business students and executive to avoid destructive ethical behaviors.
APPENDIX A

The purpose of this survey is to aid business law professors in coverage of business ethics topics in the Legal Environment of Business classes.  Please indicate your beliefs and preferences.  There are no incorrect answers.  
There were 418 student responses.
1.  My major is the college of 

A.  Applied Arts 22

B.  Business 289
C.  Education or Health 19
D.  Fine Arts or Liberal Arts 48
E.  Science 37
2.  My age is
A. 20 years or less 191
B. 21-30 years 214
C. 31-40 years 9
D. 41-50 years 5

E.  Over 50 years 0
3.  My gender is

A. Male 234

B. Female 183
4.  Business ethics (moral principles) can be taught at colleges and universities.


A. Strongly agree 234

B. Agree 225

C. No opinion 21

D. Disagree 24

E. Strongly disagree 0
5.  To help students develop and maintain ethical conduct it is beneficial to study ethical theories such as ethical relativism, situational ethics, utilitarianism, deontological theories and virtue ethics.   

A. Strongly agree 102

B. Agree 225

C. No opinion 41

D. Disagree 29

E. Strongly disagree 2

6. To help students develop and maintain ethical conduct it is beneficial to study corporate social responsibility and codes of corporate conduct.

A. Strongly agree 122

B. Agree 240

C. No opinion 24

D. Disagree 17
E. Strongly disagree 1  

7. To help students develop and maintain ethical conduct it is beneficial to study decision making models that incorporate ethical considerations.

A. Strongly agree 110

B. Agree 235

C. No opinion 32

D. Disagree 16
E. Strongly disagree 0

8. To help students develop and maintain ethical conduct it is beneficial to study the ethical habits of business executives who are widely trusted and respected.

A. Strongly agree 123

B. Agree 192

C. No opinion33

D. Disagree 35
E. Strongly disagree 0
9. To help students develop and maintain ethical conduct it is beneficial to study the ethical habits of business executives who are white collar criminals.
A. Strongly agree 90

B. Agree 186

C. No opinion 46

D. Disagree 45
E. Strongly disagree 8
10. To help students develop and maintain ethical conduct it is beneficial to do projects designed to clarify and prioritize personal values.

A. Strongly agree 81

B. Agree 168

C. No opinion 52

D. Disagree 55
E. Strongly disagree 8
11. To help students develop and maintain ethical conduct it is beneficial to do projects designed to create personal codes of ethical conduct.

A. Strongly agree 81

B. Agree 189

C. No opinion 38

D. Disagree 56
E. Strongly disagree 6
12. Most people are inherently good and want to behave ethically.

A. Strongly agree 46


B. Agree 187

C. No opinion 44

D. Disagree 72
E. Strongly disagree 11
13. Most people engage in unethical conduct because they can’t resist the temptation for short term gratification.

A. Strongly agree 79

B. Agree 219

C. No opinion36

D. Disagree 43
E. Strongly disagree 6
14. Engaging in unethical conduct negatively affects self respect.

A. Strongly agree 132

B. Agree 164

C. No opinion 41

D. Disagree37
E. Strongly disagree 1


15. Engaging in unethical conduct negatively affects others’ trust and respect. 


A. Strongly agree 224

B. Agree 149

C. No opinion 17

D. Disagree 8
E. Strongly disagree 1
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Values Auction

Introduction


Because values are significant in an individual’s personal, social, marital, and occupational adjustment, it is important to understand basic value patterns. In the following exercise, you will:

1. determine those life values that are of greatest importance to you

2. explore the degree of trust you have in the group

3. examine how well you compete and cooperate

4. invite consideration of how your values affect your decisions concerning personal and professional life goals

Values Auction Rule Sheet


During this Value Auction, you will have the opportunity to use your ten tokens to buy, and thus own, any of the values listed-- if your bid is highest. Owning a value means you have full rights and privileges to do with whatever you choose at the conclusion of the exercise. Keep in mind the following rules:

1. Each person will receive ten tokens valued at $100 each to be used for bidding. Only these tokens will be accepted as payment for any value purchased. 

2. You may elect to pull your resources with other people in order to purchase a particularly high-priced value. This means that two, three, four, or more people may extend a bid for any one value. You are allowed to participate (and win) in such a pool one time only. 

3. The auctioneer’s task is to collect the highest number of tokens possible in the course of the auction. After the auction has begun, no further questions will be answered by the auctioneer. 

VALUES AUCTION SHEET

	
	Amount I Budgeted


	Highest Amount I Bid
	Top Bid

	1. All the food and drink you want without getting fat
	
	
	

	2. Freedom to be and do what you want in life
	
	
	

	3. A chance to direct the direct the destiny of a nation
	
	
	

	4. The love and admiration of good friends
	
	
	

	5. Travel and tickets to any cultural or athletic event as often as you wish
	
	
	

	6. Complete self-confidence with a positive outlook on life
	
	
	

	7. A happy healthy family


	
	
	

	8. Recognition as the most desirable person in the world
	
	
	

	9. A long life free of illness


	
	
	

	10. A complete library with all the time you need to enjoy it
	
	
	

	11. A deep and satisfying religious faith
	
	
	

	12. A lifetime of financial security and material wealth
	
	
	

	13. A lovely home in a beautiful setting
	
	
	

	14. A world without prejudice and cruelty
	
	
	

	15. A world without sickness and poverty
	
	
	

	16. International fame and renown for your achievements
	
	
	

	17. An understanding of the meaning of life
	
	
	

	18. As much sexual pleasure as you want with anyone, anytime
	
	
	

	19. The highest success in your chosen profession or vocation
	
	
	

	20. A deep and satisfying love with someone
	
	
	


(  J.D., Professor of Business Law, Texas State University-San Marcos. 
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